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All work on these slides is my 
own work: research, ideas 
and resources and nothing 
should be used without 
permission, thank you.
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“For the master’s tools will never 
dismantle the master’s house. 
They may allow us to temporarily beat him at his own 
game, but they will never enable us to bring about 
genuine change. 

Racism and homophobia are real conditions of all our 
lives in this place and time. 

I urge each one of us here to reach down into that deep 
place of knowledge inside herself and touch that terror 
and loathing of any difference that lives here. See 
whose face it wears. 

Then the personal as the political can begin to 
illuminate all our choices.”
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Key Stage 3 National Curriculum for Languages 

Learning a foreign language is a liberation from insularity and provides an opening 
to other cultures. 

A high-quality languages education should foster pupils’ curiosity and deepen 
their understanding of the world. 

The teaching should enable pupils to express their ideas and thoughts in another 
language and to understand and respond to its speakers, both in speech and in 
writing. 

It should also provide opportunities for them to communicate for practical 
purposes, learn new ways of thinking and read great literature in the original 
language. 

Language teaching should provide the foundation for learning further languages, 
equipping pupils to study and work in other countries.

Thierry Henry reciting Baudelaire
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https://www.youtube.com/watch?v=QFWHAnVudZI


Aims 
The national curriculum for languages aims to ensure that all pupils: 

understand and respond to spoken and written language from a variety of authentic 
sources 

speak with increasing confidence, fluency and spontaneity, finding ways of 
communicating what they want to say, including through discussion and asking 
questions, and continually improving the accuracy of their pronunciation and 
intonation 

can write at varying length, for different purposes and audiences, using the variety of 
grammatical structures that they have learnt
 
discover and develop an appreciation of a range of writing in the language studied
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The Languages Mission

- to increase social competence and the confidence to 
communicate

- to promote an awareness of and sensitivity to different social 
customs and behaviour

- to discover and embrace culture

- to counter prejudice and promote empathy

- to develop a capacity to explore familiar and unfamiliar meanings and 
patterns and provide intellectual stimulation

- to encourage creativity and co-operation

- to develop an understanding and appreciation of oneself and one’s 
place in global humanityCamilla Smith NALA Conference 28 February 2026
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The fight against the 
Enemies of Promise is a fight 
for our children’s future. It’s 
a fight against 
ideology, ignorance and 
poverty of aspiration, a 
struggle to male opportunity 
more equal 
for all our children… 
(Gove, 2013) 
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1. Every learner a language learner
2. Majority of young people studying a language to 16 to GCSE
3. Systematic progress – phonics, vocabulary and grammar
4. Stimulating content, enriching knowledge of culture, history and literature
5. Opportunities for interaction with native speakers in person and online
6. Develop biliteracy, building on grammar from primary NC for English
7. Strengthen transition from primary to secondary schools
8. Plan progress in pupil and teacher use of the target language in class
9. Use pupil error constructively to inform teaching and encourage learning
10.Teach listening, speaking, reading and writing as integrated skills
11.Provide two to three hours of well spaced teaching time
12.Ensure grouping and setting meets the needs and potential of all pupils
13.Develop a range of assessment techniques to support progress
14.Provide systematic development of early career teachers’ subject specific knowledge
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Modern Foreign Languages Pedagogy Review, Sir Ian Bauckham, 2016, Teaching Schools Council

Note the review report is available through the University of York website, with whom the NCELP resources were initially 
developed

https://www.york.ac.uk/media/educationalstudies/documents/languagepedagogy/MFL_Pedagogy_Review_Report_TSC_PUBLISHED_VERSION_Nov_2016_1_.pdf


https://schoolsweek.co.uk/ian-bauckham-ceo-tenax-schools-trust/

“I can remember it in languages clearly. We had a very good old-school teacher who taught us the 
grammatical structure of French properly, sequentially from the beginning, and insisted that we 
practise to the point of automaticity – my French became very good, very quickly. 
Later on we had a newer, younger teacher who had been trained differently, and who exposed us to 
texts that we hadn’t been equipped for, asking us to guess the meaning of words and grammatical 
structures based on the context.”

After university, Bauckham did a PGCE in Nottingham, which involved a lot of “learning about 
Piaget and assorted misconceptions about teaching as I now understand them”, before landing 
a job at a school in Brighton.

As he grew in confidence he felt able to drop the progressive pedagogy he’d been taught during his 
PGCE and return to more traditional language-teaching methods. He’s adamant there should be a 
preferred sequencing of information, and “absolute focus on the knowledge to be imparted, 
absolute focus on the words, the grammar, the pronunciation.

“People characterise it as going back to the 1950s, a sort of Gradgrind approach, but that’s a totally 
misleading caricature.”

By 
whom? 
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NCELP resources: culture reduced to 
unproblematised stereotypes and 
the four (five?) Fs? 
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What might “Cultural heritage” mean to a Year 10 French learner?

NCELP French SOW Y10 Term 1.1 Week 5: 

Cultural heritage (Preverbal position of reflexive pronouns (singular) | Preverbal position of direct object 
pronouns (singular) | Preverbal position of direct object pronouns vous (singular), nous (H), vous (pl.) (H), 
les (H) | Negation with direct object pronouns

https://resources.ncelp.org/concern/resources/sf268784k.html
https://resources.ncelp.org/concern/resources/sf268784k.html
https://resources.ncelp.org/concern/resources/sf268784k.html


 “… education systems continue to marginalise students, chiefly through the imposition of culturally fixed 
assessment criteria…What can teachers do to 1) combat culturismin their own classrooms, and 2) militate,
with any degree of hope or success, for attitudinal change within that larger marginalizing system and within the 
larger society within which it is sited?”

“it is not only incumbent on teachers to adopt –as far as they are able –anti-culturist practices within their own 
classrooms, but to militate for changes within the culturist system itself, through a willingness ‘individually and 
collectively, to challenge aspects of the power structure of the wider society’” (Cummins,1996, p.iii)

Moore, A. (1999) Teaching MulticulturedStudents: Culturism and anti-culturismin school classrooms (Studies in Inclusive Education series)
London:Falmer Press 
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“The implications of the GCSE reforms are undoubtedly worrying: while there is no denying that knowledge of 
grammar, lexis and phonics is a key part of linguistic competence, treating language learning primarily as the 
acquisition of knowledge ‘ignores the multidimensionality of language and the relationship between language, 
culture, society and identity’ “(Arber et al.2020: 2)

“Furthermore, it reinforces a very limited public idea about what languages are and what language learning involves 
‘based on partial information, complex realities and unhelpful discourses’ “(Copland and McPake2021: 8)

Cazzoli, M. A. (2022) ‘Can the gap get any wider? How the new GCSE curriculum will make progression to university more challenging and less 
inclusive’   The Language Learning Journal, Volume 50 Issue 2 (Special Edition: The OFSTED Curriculum Research Review for Languages) 



Critical pedagogy: 
“addressing radical concerns, the abuses of power in intercultural contexts, in the acquisition of 
languages and in their circulation. And this work is never just neutral… examining and challenging 
common sense assumptions, hegemonic structures and any uncritical belief in the status quo” 
(Guilherme and Phipps, 2003)

Representation of minoritised groups: 
“Thomson’s (2002) ‘virtual schoolbag’ “that denotes the microinteractional processes whereby 
individuals’ strategic use of specific competences, dispositions and knowledge advantage certain 
pupils over others” (Dawes, 2022). 

Agentive teachers as professionals:
 Developing teachers who have a pedagogic identity that goes beyond that of a technician who implements
pre-specified routines (Leaton Gray, 2007), ITE courses onwards which recognise the importance of developing 
teacher agency, whose highly specialised skills and practical knowledge respond 
to the (situated and context-specific) hyperdiverse cultural and linguistic backgrounds and needs of their learners

Persistence:
 …
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Encourage practitioner research and academic research in tandem: we need to reclaim our professionalism as 
“critical, independent, social and sociable thinkers and actors, which may rectify rather than reproduce the 
mistakes of the past, and pulling off that rather difficult pedagogic trick of helping young people to both achieve 
academic and creative success and to develop as critical, confident, independent and socially responsible 
[global] citizens” (Moore, 2003)

We need to prepare them for “an uncertain, yet-to-be-constructed future… that prioritise the child … [be] more 
concerned with the creation of democratic, culturally inclusive classrooms than with cultural and behavioural 
conformity.” (Moore, 2003) 

Ourselves

Our children and young people
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Seligman’s Authentic Happiness
Wisdom and knowledge (e.g. curiosity, love of learning, open-mindedness, ingenuity, perspective)
Courage (e.g. bravery, diligence, integrity)
Humanity and love (e.g. kindness, accepting love, loving oneself)
Justice (e.g. teamwork, fairness, leadership)
Temperance (e.g. self-control, discretion, humility)
Transcendence (e.g. appreciation of beauty and excellence, gratitude, hope, playfulness)

Frameworks and key vocabulary (!) for curriculum considerations: adaptive teaching?

Deci and Ryan’s Self-Determination Theory (2000) 
Autonomy
Relatedness 
Competence

Guilherme and Phipps (2003)
Action, hope, transformation
Critical reflection, critical dialogue and the recognition of difference and dissent
Reflection, dissent, difference, dialogue, empowerment, action and hope 

Sachs’ five principles: rethinking teacher professionalism (2003)
Learning, Participation, Collaboration, Cooperation and Activism
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A more engaging curriculum? 
Climate change and sustainability education: cultural relevance and the natural world?

My local environment 
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https://www.ucl.ac.uk/ioe/departments-and-centres/ucl-centre-climate-change-and-sustainability-education


International understanding: a refugee’s journey?

Elle s’appelle Amal. En français, ça veut dire “Espoir”.
Elle a fait un long voyage, en cherchant sa mère. 
Elle est syrienne. 
Elle a voyagé en/au/à/aux …
En Angleterre, elle a visité (des monuments historiques?)
En France, elle a rencontré (des acrobats?), et il faisait mauvais.
Elle est restée (sur un radeau en Mexique?)
Elle a vu des montagnes et la plage.
Elle a beaucoup aimé le port aux Pays-Bas.
Surtout, elle a inspiré l’espoir – quels sont vos espoirs pour 
l’avenir? 
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Examples of some (of many) LGBTQIA+ inclusive resources made by Beth Olijnyk
French and Spanish curriculum at Dunraven School, Streatham (shared here with permission from Beth)



See following slides for references, resources
 and further reading
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Although this was designed to be used as part of the Primary Music curriculum, it feels very appropriate to 
me to design some KS3 Spanish teaching around it: https://climateeducation.org.uk/professional-
development/subject-modules/primary-music/where-to-start-in-primary-music

This is the Living Cities project which inspired my Walthamstow Wetlands ‘faucon pélerin et martin 
pêcheur’ comparative idea: https://climateeducation.org.uk/professional-development/subject-
modules/secondary-interdisciplinary/living-cities?section=case-study-westminster-academy

Further resources from the Centre for Climate Change and Sustainability Education at UCL Institute of Education
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